Increasingly, teachers need to interpret assessment data used for different purposes and from a variety of sources. Standardised test results are often presented in graphs and visuals, with reported scores and suggestions for future actions. Assessment literacy involves being able to interpret such data both critically and meaningfully.
both the number of completed theses, as well as the number of theses awarded the Excellent and Good grades produced in the department, documenting that both the number of theses as well as the quality have increased. There were 59 theses completed in 2008, while there were 557 in 2014. The authors suggest the increase in number indicates a substantial increase in supervisor productivity as well. The research team offer discussions on why the number of the completed theses with Excellent grades has not occurred as a consequence of grade inflation by including a quality check of the theses awarded Excellent. Four theses that were awarded Excellent grades in 2008 were re-assessed by five selected supervisors in the department, using the current grading criteria. All supervisors agreed that none of the theses were qualified to exceed the pass grade according to the current assessment criteria, and the researchers, therefore, argue that grade inflation has not taken place. The authors suggest that the ICT support system set up as part of the changes has allowed to meet the demands of the increased number of students, but also pre-requisite courses which were meant to provide the theoretical knowledge of how to conduct and complete a thesis. Although this study is looking into one institution only, it is clearly of interest internationally with the current debates on increased graduate students and pressures on university resources.
Knekta and Sundstrom (this issue), examined ninth-grade students' perceptions of the Swedish national test in science, in terms of test-taking motivation and test preparation strategies, using the expectancy-value theory (Eccles et al., 1983) as the theoretical framework. Students were interviewed after sitting for a national high-stakes science test in Sweden about how they prepared themselves for sitting the national test, what they felt before and after sitting the test and whether they learned anything from taking it. One of the findings that stand out in this study is that students reported being uncertain of the aims of the national tests, and how the results would be used. Knowing that students' perception of tests is still an under-researched field, the current study provides important knowledge of high-and low-stakes tests, and the importance of informing students of the purpose and use of the tests.
In her article (this issue), Ormond examines how a standard-based form of assessment in New Zealand has had an impact on the knowledge taught to secondary school history students. Ormond has conducted semi-structured interviews with leaders of the history department in six secondary schools 2014 and 2015. The interviews addressed the research questions on what were the most important factors in making the selections of content in history teaching and how the different requirements for external and internal assessment impacted upon those decisions. Ormond suggests that in a culture of accountability, standards-based assessment, as enacted in New Zealand, may impede delivery of critical knowledge.
In the last article, Ngware, Hungi and Mutisya (this issue) have investigated how teachers can assess students' competencies in numeracy in Kenya. The study includes 7648 students in three different types of urban schools, including government, formal private and low-cost private in poor informal settlements in Kenya. As in many Sub-Saharan African countries, student enrolment in schools has increased in Kenya (UNESCO, 2011 (UNESCO, , 2012 , but there are still concerns regarding the quality of education offered and measured by learning outcomes. Ngware et al. (2013) reported that only 19% of sixth-grade students are reading at their level. The aim of the current study was to examine a procedure that could support classroom teachers to measure student competencies using school-based assessment, identify what students know and do not know to improve their learning, and inform the schools on how to improve the quality of teaching at a system level.
Finally, Newton (2018) has published a book review on the following two books: Understanding and investigating response processes in validation research, edited by B. D. Zumbo and A. M. Hubley, and Validation of score meaning for the next generation of assessments: the use of response processes, edited by K. Ercikan and J. W. Pellegrino. Both books discuss the importance of response process evidence as valuable contributions to validation research. According to Newton, both books emphasise that although response process evidence has been acknowledged as important, it is rarely incorporated into validation programmes. While Newton writes that both editions complement each other, he suggests reading Ercikan and Pellegrino's edition first, which has a very good overview and is also less evangelic than the Zumbo and Hubley edition.
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